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Abstract

The book " the key elements of classroom management talks about the
critical issues within classroom environment. Writers presented
strategies and ideas for setting up the classroom, deciding how
instructional time will be scheduled, determining routine classroom
procedures, organizing materials for easy access, and making good use
of teacher time. Also, they presented strategies for developing
relationships with each student so that the atmosphere of “teacher in
control” is changed to one in which students make choices and accept
responsibility for those choices. They also discussed research—based
instructional strategies, identifying their advantages and disadvantages,
and relating them to use in whole class, small group, partner, or
individual settings. The reason behind choosing this book is that | am a
teacher, and this is really what | want. This book added a lot to my
experience and knowledge about teaching and classroom management.
| wish | can complete translating it in the future to spread this precious
information and help all teachers with different majors to get these

benefits.
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Introduction

Why does translation matter, and how would communication between
cultures differ without translation? Peirce describes translation as being,
“always situated in a set physical, mental and cultural context which
influence its creation and the understandings it may give rise to; and
every translation itself becomes a part of the world and of one, or often

many continues chains of signification”.(Kurrbassy,2()17:8).1

What is translation?

"The definition of translation is not really simple. There are many
definitions of translation. According to Catford (1965), translation is, “the
replacement of textual material in one language (SL) by equivalent
textual material in another language (TL)” (p. 20). Newmark defines
translation as “a craft consisting in the attempt to replace a written
message and/ or statement in one language by the same message
and/or statement in another language" (as cited in Sawant, 2008, p.
122). Nida and Taber (2003) state that, “translation consists of

reproducing in the receptor language the closest natural equivalent of

1 .Kurrbassy, F. Vian, THROUGH THES VEINS: TRANSLATION AND
COMMENTARY. (2017).



the source-language message, first in terms of meaning and secondly in
terms of style” (p. 12). Definitions in general emphasize the same
concept and the same principle, which is to preserve meaning.
Translation is like a bridge that is extended to connect the target reader
with the source text, but with the difference of language usage.
Language, communication and culture are all related'. (Kurrbassy ,2017:

10 ).

Translation types:

Translation Types according to Code:

Roman Jakobson (1959 in Schulte and Biguenet, 1992:145)
distinguishes three ways of interpreting a verbal sign: it may be
translated into other signs of the same language, into another language,
or into another code that is nonverbal system of symbols. These three

types are succinctly put as follows:

1. Intralingual translation or rewording : It is an interpretation of verbal

signs by means of other signs of the same language.

2.Kurrbassy, F. Vian, THROUGH THES VEINS: TRANSLATION AND
COMMENTARY. (2017).



2. Interlingual translation or translation proper : It is an interpretation of

verbal signs by means of some other language.

3. Intersemiotic translation or transmutation: It is an interpretation of verbal
signs by means of signs of nonverbal sign system. The first type is
exemplified by synonyms in the same linguistic code or language,
paraphrase or replacing an idiom such as ‘pass away’ by ‘die’. The
second type is seen in replacing certain code-units in Sl by equivalent
code—-units in TL. The third refers to the use of signs or signals for the
purpose of communication; the most important semiotic system is
human language in contrast to other systems such as sign language
and traffic signals. Obviously, this type lies within Jakobson’s framework
in which translation is perceived as the conversion of a sign into another
alternative or equivalent sign, be it verbal or nonverbal. (Ibid, 232; and

Shuttleworth and Cowie, 2007: 85).

Translation Types according to Mode:

Written vs. Translating/Interpreting: Oral: General Remarks

Nida and Taber’s above definition, may best accommodate interpreting

as the reproduction of “ the closest



natural equivalent” of the SL message in the TL serves as a common
ground or interface of translating and interpreting”, the former is not
mainly or exclusively concerned with the accurate, semantic
transference. The translated text should, at least ideally and
theoretically, be as semantically accurate, grammatically correct,

stylistically effective, and textually coherent as the source text.

On the other hand, we may analogously postulate the following workable
definition for interpreting: Interpreting consists in conveying to the target
language the most accurate, natural equivalent of the source language

oral message.

Translation theories:

"The relationship between translation and language is an intimate one.
And since translators need to know how to preserve meaning while
translating, they require theory and strategy. A theory can be described
as a lens through which we can see something clearly. Translation
theories recognize that different languages encode meaning in different

forms. They guide translators to find appropriate ways to preserve
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meaning while using the most appropriate forms of each language’.(

Kurrbassy ,2017: 10)°
Philological Theories

Philological theories rely on ‘philology’ as the science of studying the
development of language, and the classical literary studies. They are
mainly concerned with the comparison of structures in the native and
foreign languages, especially the functional correspondence and the

literary genres in addition to stylistics and rhetoric.

Philosophical Theories

The most proponent of these theories is George Steiner, who claims
that his book After Babel (1975).He introduces his model in what he

calls ‘Hermeneutic Motion’ to describe the process of literary translation.

He looks upon the act of translation in the context of human

communication across barriers of language, culture, time and

personality, thus subdividing this motion into four stages. The first move

is termed trust or faith, which consists of the translator’s assumption that

the source text contains ‘a sense to be extracted and retrieved into and

via his own language, although this is generally an unconscious action.

The second move is referred to as the Linguistic Theories.

3. Kurrbassy, F. Vian, THROUGH THESE VEINS: TRANSLATION AND
COMMENTARY. (2017).
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Linguistic theories;

according to Nida (1976: 69) , are based on a comparison of the
Linguistic structures of the STs and TTs, rather than a comparison of
literary genres and stylistic features of the philological theories. Their
development is due to two factors: first, the application of the rapidly
expanding linguistics, the scientific study of language, to several fields
such as cognitive anthropology, semiotics, pragmatics, and teaching
translation/interpreting skills; and second, the emergence of Machine
Translation (MT) which has provided a significant motivation for basing
translation procedures on linguistic analysis as well as for a rigorous

description of SL and TL (Nida, 1976: 70).

According to Nida and Taber (1969:134) it is only a linguistic translation
that can be considered ‘faithful’, because it “is one which only contains
elements which can be directly derived from the ST wording, avoiding
any kind of explanatory interpolation or cultural adjustment which can be
justified on this basis.” Nida (1976:75) suggests a three—stage model of
the translation process. In this model, ST surface elements (grammar,
meaning, connotations) are analyzed as linguistic kernel structures that

can be transferred to the TL and restructured to form TL surface
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elements. His linguistic approach basically bears similarity with

Chomsky’s theory of syntax and transformational generative grammar.

Functional Theories

These theories subsume the early work on text type and language
function, the theory of translational action, skopos theory (Baker, 2005:
235-238; and Shuttleworth and Cowie, 2007:156-157) and text-

analysis model.

Text- type Theory

Built on the concept of equivalence, which is the milestone in linguistic
theories, the text, rather than the word or sentence, is deemed the
appropriate level at which communication is achieved and at which
equivalence must be sought (Reiss , 1977: 113-14). Reiss links the
functional characteristics of text types to translation method. According
to Recess's categorization of text types the kind of the text | dealt with
in my project is informative and operative. Each chapter designed to
address a critical issue within the key elements of classroom
management. The writers presented strategies and ideas for setting up
the classroom, deciding how instructional time will be scheduled,

determining routine classroom procedures, organizing materials for easy
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access, and making good use of teacher time. Also, they presented
strategies for developing relationships with each student so that the
atmosphere of “teacher in control” is changed to one in which students
make choices and accept responsibility for those choices. They also
discussed research—based instructional strategies, identifying their
advantages and dis— advantages and relating them to use in whole-
class, small group, partner, or individual settings. The writers tried to
persuade teachers to follow the instructions and suggestions and apply

them in their classrooms.

Translational Action Theory

This theory views translation as purpose—driven, product-oriented or
outcome-oriented human interaction with special emphasis on the
process of translation as message—transmission or a ‘translational
action from a source text, and as a communicative process involving a
series of roles and players the most important of whom are the ST
producer or the original author, the TT producer or the translator and the
TT receiver, the final recipient of the TT. The theory stresses the
production of the TT as functionally communicative for the reader, i.e.,

the form and the genre of the TT, for instance, must be guided by what
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is functionally suitable in the TT culture, which is determined by the
translator who is the expert in the translational action and whose role is

to make sure that the intercultural transfer takes place satisfactorily.

Sociolinguistic Theories

These theories endeavor to link translation to communicative theory and
information theory, with special emphasis on the receptor’s role in the
translation process. They do not completely overlook language
structures, instead they deal with it at a higher level in accordance to
their functions in the communicative process. These structures may
involve rhetorical devices or figures of speech such as simile, metaphor,
irony, hyperbole, etc., in both literary and non-literary texts. These
theories require the translator exhibit language competence as well as

language performance.
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Translation problems :

"A translation problem is any difficulty we come across at translating,
that invites us to stop translating in order to check and recheck,
reconsider or rewrite it, or use a dictionary, or a reference of some kind
to help us overcome it and make sense of it. It is anything in the SL text
which forces us to stop translating. A translation problem can be posed
by grammar, words, style and/or sounds . (Ghazala, 1995:17&18)4.
Through these problems, translators can extend their knowledge. They
can approve that they can deal with any kind of texts with a high
level of creativity and proficiency . In my graduation project, of course |
came across many kinds of problems as any translator. | tried to
overcome them relying on the translation theories. | tried to produce a
work that has my own style and touch, which has the Arabic soul. | tried
to produce the target text in a high quality from all aspects. In the
commentary part of this project, | will classify these kinds of problems

and explain how did | overcome each one.

e % Ghazala, Hasan, Translation as problems and
solutions, (2012)
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The Target Text
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The Source Text

Exchanging Control for Influence

We believe that the intended modern school curriculum, which is

designed to pro— duce self-motivated active learners, is seriously
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undermined by classroom management policies that encourage, if not

demand, simple obedience.

—McCaslin and Good (1992, p. 4)

Let’s face it, the world is not what it once was. The technological
developments of the past few decades have taken us from the industrial
age to the information age with a speed that has left us gasping for
breath. The new economy demands a different set of work skills and,
along with it, a change in what is valued in the work— place: where the
industrial age valued obedience, dedication, and persistence, the 21st
century values innovation, initiative, individuality, and self-control. To
prepare kids for these skills we must rethink teaching methods that are

no longer effective.

Discipline in the 21st century should be proactive focused on preventing
conflicts and disruptions rather than on punishing misbehavior. We need
to teach students responsibility, self-management, problem solving, and
decision—making. The goal of discipline for today’s students should be
self-control; external and compliance are not congruent with 21st-

century values.
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In Section Two, we will examine strategies for establishing and
maintaining learning environments consistent with the new roles our
students will assume. The strategies presented in the chapters that
follow are based on creating a positive classroom climate (Chapter 5);
establishing and teaching standards, rules, and procedures (Chapters 6
and 7); developing strategies that focus on preventing mis— behavior
and teaching self-control (Chapter 8); and, finally, developing a planned
hierarchy of interventions that emphasizes teaching self-discipline rather
than exacting retribution (Chapter 9). Taken together, these strategies
represent a system of discipline based on responsibility, rather than
punishment, that teaches students to be autonomous and self-regulated
learners. The teacher’s job is not to control, but to teach; not to

command, but to influence..—Jan Fisher

5 - Classroom Climate

Don’t you see my rainbow, teacher? Don’t you see all the colors? |
know that you’re mad at me. | know that you said to color the cherries
red and the leaves green. But, teacher, don’t you see my rainbow?

Don’t you see all the colors? Don’t you see me?

—Albert Cullum (1971, p. 36)
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Who wants to cooperate with someone they don’t like, respect, or trust?
| don’t, and it’s probably a safe bet that I’m not alone. Most people
prefer to work and socialize with people who are friendly, caring, and
fair. Kids are no exception, especially when it comes to teachers. When
asked to describe good teachers, stu— dents almost always say they are

caring.

Establishing Positive Relationships with Students

Jere Brophy defines classroom management as “creating and
maintaining a learning environment that supports instruction and
increased student achievement” (1999, p. 43). The first step is to
establish a positive classroom climate based on mutual trust, respect,
and caring. The foundation of that climate is the relationships that are
established between the teacher and students and among the students.
Students like school better and have higher academic achievement
when relation— ships are positive (Jones & Jones, 2000). Most teachers
know this and try to establish some kind of connection with their
students. This connection has become more central to effective teaching

over time, and is the absolute bedrock of class— room management.
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Many kids come to us having never had a successful relation— ship with

an adult. For some students, adults are people to fear and distrust;

others just aren’t around adults very much. If we are ever going to
positively influence students, we have to make a real effort to know

them, and to have them know us, as people.

Students need and want teachers to be firm. The ability to blend
firmness with warmth and caring is difficult, but certainly possible;
firmness, warmth, and caring are not mutually exclusive. In fact,

effective teaching involves blending these three ingredients together.

So, how do we go about making a connection and developing a warm
relation— ship with our students? We must work diligently at this. The

good news is there are effective strategies to do so.

Strategies for Building Caring Relationships

Model the Behavior We Want

Modeling is a powerful strategy. Think about the way children learn to
walk, talk, and eat: they learn by watching adults. My granddaughter

talks exactly like | do same expressions, same tone of voice, same
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gestures. Did she get direct instruction? Of course not! She learned
from watching me. Adults have an awe— some responsibility in this
arena because children do not only copy the wonderful things we do—
unfortunately, they copy everything we do. Modeling needs to be done

consciously and with precision and care.

We only emulate people we like and respect. If you want your modeling
to have an effect on students, you must first build relationships with

them. If they respect you and have a positive relationship with you, they
will want to do what you do. As the relationship builds and deepens, the

modeling has an even greater effect. This is a win—win situation.

You must model the behavior you want. If you want students to be
polite, you be polite; if you want them to trust you, you trust them.
Model commitment, promptness, enthusiasm for learning, active
listening, anger control, consideration for others, honesty, and paying
attention in an assembly. If you want kids to do something, you must do

it first.

It is also possible to model unproductive behaviors. Do you have a
messy desk? Are you late leaving the teachers’ lounge after recess? Do

you say things like,
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‘I always hated math”? You don’t unless you want your students to

share your attitudes.

Modeling a behavior is not the only way to demonstrate how to do
something. You can also model a process. This is known as the “think-
aloud” strategy, and its purpose is to make thinking public. Examples
include solving a problem out loud, demonstrating the steps you go
through to make a decision, and verbalizing your thoughts when working
to control your anger. Modeling product (the end behavior you want) or
process (the steps of your thinking) reaps great rewards in terms of

student behavior.

Establish Friendly But Appropriate Relationships

There are two major ways to establish appropriate relationships with
students: by providing them with opportunities to know us as people,

and by being open to their concerns and feelings.

Providing opportunities for students to know us as people.

First we need to decide exactly how open and involved we wish to be

with our kids. In their book Comprehensive Classroom Management,
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Vernon and Louise Jones (2000) describe three levels of openness for

student-teacher relationships:

Complete openness: teacher shares a wide range of personal
concerns and values.

Openness related to school: teacher shares feelings about
school, but not about out—of-school life.

Role-bound relationship: teacher shares no personal feelings or

reactions but simply performs instructional duties.

All of us, but particularly beginning teachers, struggle with
deciding on an appropriate degree of openness. Students respond
best to adults who are comfortable with themselves, their beliefs,
and their values, and who can share them non- judgmentally.
Sharing common interests—books, music, sports, entertainment—
and discussing important ideas that are in the news, or that come
up in the content areas, are good foundations for a relationship.
Knowing just how open to be, and how much to disclose about
yourself, is a matter of personal preference and professional
judgment. We do not need to become overly involved in students’

lives outside of school, but they need for us to be interested
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enough in them to share our ideas and engage in conversation

(Jones & Jones, 2000).

Occasionally, teachers share too much personal information with
their students. We need to be cautious about this; as the old
saying has it, “familiarity breeds contempt.” When a teacher
discloses too many personal details, the line between teacher and
student is blurred. We must maintain our role as “teacher.” We
are neither students’ friends nor their parents. Our influence is

most clearly felt when we act within our role as teachers.

Being open to students’ concerns and feelings. Keep things in
perspective; don’t overreact to things students say to you. If a
student says, “You’re so mean!” or “You’re unfair!” respond
calmly, or with humor. Say something like, “You know, you may
be right.” We are the adults in these situations, and we need to

model

adult behavior. We can have a fit when the student says for the

hundredth time, “I forgot my homework.” Or, we can follow Fay and
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Funk’s Teaching with Love and Logic (1995) and say, “Bummer. It must
be frustrating to do your work and not get full credit. When do you think
you’ll be able to turn it in?” These kinds of reac— tions go a long way

toward establishing relationships with students.

Strategies for Building Strong Relationships Systematically

In addition to the casual conversations described above, we also need
to take more systematic steps to build relationships with our students.
This is more difficult with some kids than with others. Students who
have never had a successful personal relationship with an adult are not
going to embrace your efforts on the first go—around. Trust is not a
commodity they have experienced, and it will take a lot of “relationship
building” before they are comfortable letting down their guards. The

following strategies can help you succeed in this regard.

Make a Connection.

Take specific steps to make a connection. Show an interest in students
as people. Fay and Funk, in Teaching with Love and Logic (1995), talk
about writing six “I’ve noticed . . .” statements for each student. For

example, “I’ve noticed you wear a lot of blue.” “I’ve noticed you like
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jazz.” “I’ve noticed you enjoy mysteries.” Put these statements on a
card in a card file. Twice a week, in private, say one of your statements
to the person for whom it belongs. Just say it—don’t add, “and, that’s
great” or any other comment. Make your statement and walk away. The
student should not feel that he or she needs to respond. After three
weeks, when your six statements have been used, you will be well on
your way to a relationship. You have demonstrated that you are

interested in the student. This is the first step to making a connection. |

have tried this, and so have others | know. It works!

Maintain a High Ratio of Positive to Negative Statements

It is human nature to notice misbehavior. We see things that need
attention. The trick is to not respond every time we notice! Frequent
negative remarks almost always cause students to dislike school. We
tend to think that critical remarks improve behavior. Actually, research
says the opposite is true. In classrooms where teachers make many
negative statements, students perceive them as less under— standing,
caring, helpful, and fair. The message that students receive from these
negative statements is that they are unworthy, incapable, and worthless.

When this happens, students are not willing to work cooperatively with
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teachers (Jones & Jones, 2000). This does not mean we allow
misbehavior to escalate. It does mean that we deal with it in more
positive ways by teaching the students the appropriate behavior and
giving them support and assistance as they make the change. Teachers
who see misbehavior as a problem to be solved, rather than as a

misbehavior to punish, build far better relationships with students.

Communicate High Expectations

Students like and trust teachers who believe in them and believe they
can be successful both academically and socially. Communicating these
beliefs is an important part of building a relationship. My 6th grade
teacher was an expert at this. One day, he said to me, “You are an
excellent cutter. Would you mind cutting some patterns out for me if you
have time?” Now, | had never thought about my cutting skills one way or
the other, but this teacher had just convinced me | had a future with
scissors! He communicated a belief in my ability, and | was thrilled. To
this day, whenever | pick up scissors, Mr. Howard’s comment flashes
through my head. It still makes me feel pretty good! To him, it was
probably just an off-hand remark, but, to this 6th grader, it was the start

of a great relationship. He believed | could do this important task, and
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that was certainly the way to build a relationship with me. Not many of
us are close to people who consider us ineffective and incompetent!
But, when they see us as skilled and successful, it is a different story.
We often respond differently to lower—achieving students. We give them
fewer opportunities to respond, shorter time periods in which to respond,
and less— specific feedback. Although we certainly do not do this
intentionally, the fact is these behaviors do result in students feeling less

valued.

Share Control

How many people like to be commanded? Not many that | know of, and
| include myself. | like to have some say in what happens to me; control
over one’s life is something that everyone wants and needs. When we
don’t get it, we go after control over others. Because many of our
discipline problems in school either start or end with a power struggle, it

is a good idea to look at the idea of sharing control with the students.
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One of the first books | ever read on management began with the
statement, “The only behavior you can control is your own.” That made
sense to me! | thought about the people in my family whom | thought |
could control my husband, my children. Did they do everything | said?
Not on your life! Even the poodle wasn’t under my control. She would
much rather just stand and wag her tail while | commanded her to “Sit!”
| realized how | got around this problem. If | wanted my husband to do
the grocery shopping, | did it by changing my behavior rather than trying
to change his. | gave him a choice rather than a command: “I’ll make
lasagna if you’ll do the grocery shopping this week.” Saying “Do the
shop—- ping!” would not have worked; cutting a deal with the lasagna

did.

Negotiate and Provide a Choice

Getting cooperation is easier and more effective than gaining control.
How many years have we tried to make kids do their homework, finish
their assignment, clean up their desk, and walk quietly? Too many!
Let’s think about changing our behavior in order to get them to change
theirs. When we give choices, we give away some of our control. The

good news is that the other person does not have to fight us for it.
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Giving choices does not mean we put the student in control. | am talking

here about structured choices—choices within limits. Fay and Funk, in

Teaching with Love and Logic (1995), tell us that giving choices

requires some limits, such as these:

Choices need to be authentic and legitimate. The choice, “Do you
want to do your work or miss recess?” doesn’t give the kids much

control, especially if this child lives for recess.
Both choices need to be acceptable to the teacher and the student

getting them. “Finish your work or stay in class for lunch” may not
be acceptable to you if you miss your lunch when the student
chooses to stay inside. Be sure you can live with either choice.
Don’t back yourself into a corner with a choice that doesn’t work
for you.

Say each of your choices with equal amounts of enthusiasm. TO
emphasize the one you prefer in order to influence the student is

manipulation.

There are endless numbers of situations where the teacher can

give legitimate and authentic choices:
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» Do you want to read before or after lunch?

» Would you rather clean up before or after we go to the library?

» Shall | call your mother or your father?
» Would you rather finish your assignment at recess or lunch?
* You can work alone or with a partner.

» Would you rather work here or at the back table?

Giving choices avoids power struggles and teaches students to
make good decisions, and to assume responsibility for the
outcomes—good or bad. Choices are essential for the
development of student self—control, and they are discussed in
each chapter of this section. When you provide the opportunity for

choice, powerful messages are sent to kids (Fay & Funk, 1995):

« “You are in control of your behavior so you are responsible for it.”
« “You are in control of making good choices within an acceptable
limit.”

« “You are competent to make these choices for yourself.”

With these kinds of messages, the class climate becomes more

pleasant. Stronger relationships with students result. When you let them
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know that they can, at least to some extent, control their own lives and
that you respect their ability to do so, they begin to feel more valued
and confident. The respect begins to be returned. You changed your
behavior and caused students to change theirs. You gave up control,

but you gained influence—and influence lasts forever!

Using Effective Communication Skills

Effective communication skills are as important in the classroom as they
are in other aspects of our life. Actually, they are the foundation of good
management. If we don’t master the art of communication, our attempts
to create a smooth management system and to build relationships with
our students are limited. Caring interpersonal interactions are needed to
meet students’ needs for safety, security, belongingness, and self-
esteem. Communication skills are divided into two cate— gories: sending

skills and receiving skills.

Sending Skills

These are the skills we use when we speak to others. Teachers use

these skills in the following three ways:
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» To confront students about skills they need to change * To provide
feedback to students

» To present positive expectations to students

The language we use with our students should be language that
supports learning. In a 2002 seminar, “Improving Student Achievement
Through Classroom Observations and Feedback,” the New Teacher
Center at the University of California, Santa Cruz, discussed strategies
from the work of Costa and Garmston (1994) that support the learning
of new teachers. These same strategies are equally effective in

supporting the learning of our students:

« An approachable voice

» Acceptance

e empathy

e Use of open—ended questions.

e Use of present tense, such as “How do you usually get your
anger under control?” rather than, “Why didn’t you have your

anger under control?”
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Use of positive presuppositions, such as “The student carefully
thought through the issues under discussion,” “The student acted
with the most noble purpose that is possible in the current
situation,” or “The student acted with the best of intentions.”
Use of inquiries framed with tentativeness, such as

I’m curious about . . .
Would you tell me more about...?

I’m not sure | understand . . .

| wonder what you mean by...

Receiving Skills

These are, of course, listening skills. They are extremely
important. When teachers use listening skills effectively, students
feel significant, confident, respected, and responsible. When
students are sharing problems, personal concerns, or emotions,
the need for empathic and non-evaluative listening is apparent.
Our job is to listen in an active way in order to help students
identify the problem and work through it to a solution. Three
important active listening strategies are clarifying, paraphrasing,

and asking mediational questions.
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Clarifying indicates that the listener has heard what the

speaker said, but does not fully understand.

» Would you tell me a little more about...?

* Let me see if | understand...

* I’d be interested in hearing more about . . .

* Would you give me an example...?

Paraphrasing communicates that the listener heard, understands,

and cares about what the speaker said.

* In other words,...

*So...

* What I’m hearing then is ...

e What | hear you saying is...

Mediational questions assist the student in analyzing what worked

or didn’t work and in hypothesizing or imagining possibilities.

» What’s another way you might . . . ?

* What do you think would happen if...?
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* How did you decide...?

 What would it look like to...?

Building Community Among Students

Building a classroom community goes beyond the teacher-student
relationship. It encompasses the broader idea of how everyone gets
along together. Alfie Kohn (1996) suggests that the way students turn
out is not just a function of what they have been taught, but of how their
environment has been set up. We have to pay attention to the way the
classroom works and behaves—to the structure of the classroom itself—

not just the way individuals work and behave.

The quality of relationships that kids have with their peers affects both
their aca— demic achievement and their school behavior. Furthermore,
the kinds of relation— ships that kids form at school are the basis for
those they have as adults. It is in school, where students learn the

social skills that assist both their social and emotional development.

We want our classrooms to be seen as communities of learners where
all students are responsible for their own learning and also the learning

of others. The foundation of this community is the development of peer
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relationships in which students show respect for each other and have

concern for the learning, safety, and security of their classmates.

There are four major roles the teacher has in facilitating the relationships
among students: planning activities, establishing group norms, teaching

social skills, and focusing on cooperation.

Plan Activities

There are many activities, games, and lessons that teachers can plan
for students so they will feel a sense of belonging. Activities for getting
acquainted should be an important part of the first weeks of the school
year. People, including students, are always more relaxed and
comfortable working with those they know. In a community of learners,
students interact with each other often, so setting up the conditions for
that pays off in spades. There are many wonderful sources for activities
that introduce students to one another and teach them how to work
together in a cooperative and collaborative way. Some favorite “get

acquainted” activities include the following:

« Have each student interview a classmate and then introduce that

per— son to the class. The complexity of the interview can be
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adjusted to suit the age group of your class. Have students
generate a list of questions that help them know classmates
better. Write the questions on the board for students to use in
their interviews.

Prepare a Bingo-like grid with a question, statement, or
characteristic in each square. Students walk around the room to
find the person who matches the statement in the square. The
person signs the square. The activity is over when each person

has each square signed. Some examples for the grid include:

» Classmate who lives on my street
» Classmate who was born in the same month | was « Classmate
whose favorite book is Charlotte’s Web

 Classmate who wears glasses

Statements in the square can be almost anything you want them

to be. This activity is successful from age 6 to adult.

Establish Group Norms

Norms go beyond the rules and procedures associated with class

management. Norms are the shared values of a classroom—the



107

values we have as a group that help us to be a community.
Establishing norms is the intersection of management and
character education. Norms make the group strong and cohesive.
High value on academic achievement is a group norm, as is
valuing diversity and committing to make the room a safe place
for all learners. Norms need to be developed, not mandated. A

teacher can facilitate the development of positive norms by:

» Labeling students’ feelings and behaviors. The teacher’s
question, “Did you see the look on John’s face when you shared
your lunch with him? Boy, was he happy,” is the beginning of the
norm that we help people out in order to make them feel good,
not to make ourselves look good. The statements, “You must feel
very good about the effort you put forth on your science project. It
certainly deserved a blue ribbon,” label the norm that effort pays

off.

* Modeling positive behaviors. Modeling your enthusiasm for learning,
your awe of people who have accomplished great things in the

academic world, and your style of giving feedback, resolving problems,
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and finishing a task are powerful ways to get students to adopt these

characteristics as norms for their group.

* Integrating group norms with the curriculum. This is an opportunity
you won’t want to turn down. In talking about conflict, ask students to
name an example from history and one from the classroom. Asking the
question, “Why is self-control so important in international politics?”
really brings together the ideas of self-control in students’ lives and the

need for it elsewhere.

The opportunities for teaching character traits, emphasizing prosocial
behavior, and establishing norms are endless within your own curricula.
In fact, our goal is to align our curriculum to the goals of classroom
management. We don’t just teach responsibility every Friday at 9:00.
We need to immerse children with positive models, and we can find

them in all disciplines (Cummings, 2000).

Teach Social Skills

“These kids are continuously bickering,” a teacher once said to me.
“They do not know how to solve problems on the playground.” Had she

ever faught the children how to resolve conflict? Social skills—those
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skills that enable us to live in a com— munity—must be taught. If | want
students to use active listening techniques, then | teach them. If | want
them to learn to compromise, | teach them. If | want them to eat politely
in the cafeteria, then | teach them. | don’t mean | fe//them. | design
lessons, and | model; they practice, and practice, and practice, and
practice! | teach social skills just as | teach academic skills. Kids who
are accepted by peers and feel a sense of belonging and confidence
when they are with their age group are kids who are our highest
academic achievers. Working in both areas is part of every teacher’s

job.

Focus on Cooperation

A community is cooperative, not competitive. It is a group of people—
students and teacher, in our case—who share common goals and a
common culture. Cooperation that fosters interdependence is the critical
attribute of a community. We know that when we structure situations
cooperatively, individuals support, help, encourage, and promote each
other’s successes. Structuring situations competitively results in
individuals opposing each other’s successes by blocking and obstructing

them (Johnson & Johnson, 1984).
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Structuring cooperative situations is one role of the teacher. Providing
opportunities for students to work together on joint projects or in
cooperative learning activities as frequently as possible assists the
development of a strong learning community. To provide activities that
lead to a norm of cooperation requires that interdependence be an
attribute. Each person contributing to one part of a project, such as
everyone adding points to meet a class goal, or every person reading
and contributing to the total number of books read by a class, are
examples of inter— dependence. Whole—class celebrations can be held
when a class goal has been met. Cooperation that results in
interdependence causes a group to be bonded and cohesive. It is an

essential element of community.

| am a great believer in the power of a teacher in a student’s life. We
influence behavior and achievement in amazing ways, and making a
personal connection with the students in our classrooms is where it all
begins. For us as teachers, that same connection is what makes our
jobs and our lives rewarding. The kid you remember from 2() years

ago—you know, the one whose life you changed, and who changed
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yours—is the one with whom the relationship was strong. In fact, the

relationship was everything!

6— Establishing Standards, Rules, and Procedures

Standards, rules, and procedures vary in different classrooms, but we

don’t find effectively managed classes operating without them.

—Evertson, Emmer, & Worsham (2000, p. 18)

When more than two people gather in one place—whether it is in a
home or in a school—structure is needed. And the foundations of that
structure are standards, rules, and procedures. In spite of the fact that

most people agree with this, discussing rules and procedures generates
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feelings of ambivalence and nervousness on the part of many. Fred
Jones, in Positive Classroom Discipline (1987, p. 42), discusses some
very common misconceptions that persist. | have reprinted a few of

them here, followed by my own responses.

Students should know how to behave by this time.” They probably
do know how to behave and have known since the ]st grade. But they
don’t know what you will accept. They need to know where you draw

the lines, and they will test the limits until you define them clearly.

“l can’t take too much time to go over the rules because | have too
much content to cover.” You can’t afford to not take the time! The

teachers with the most time on task and fewest discipline problems use
the first three weeks of school to establish the structure so learning can

take place.

« “l announced the rules on the first day. | don’t know why
they aren’t following them.” Announcing the rules won’t do it. It
requires teaching, modeling, and practicing for students to know

what is expected of them.
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“Teaching the rules is a matter of being strict.” This is not so!
Teaching rules lays the groundwork for cooperation based on
mutual sharing.

“Students dislike and resent classroom rules.” Students
expect, appreciate, and respect a class with order. If your class
has no order, you have a tyranny of the few against the many.
“If I have a lot of rules and procedures, the students won’t
like me.” The reality is quite the contrary. The most predictable
characteristics of good disciplinarians are that they are relaxed,
warm, and free from the struggle of establishing order.

The truth of the matter is students expect the teacher to be in
charge. One student, a high school junior, said, “| appreciate
teachers who don’t let you slide, who make students do the work
and don’t accept excuses.” Another high school student stated,
“Teachers gain my respect by the way they control the class.
They don’t let students speak out of turn or give them passes to
leave the classroom for frivolous reasons. They demand that

students learn” (Boykin, 1997).
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The point is that insufficient standards and procedures cause the
loss of large amounts of students’ time and interest. It is not

possible to teach or to learn with— out order.

What Are the Standards, Rules, and Procedures?

Standards, rules, and procedures are different, but each of these
is needed. They are used not to control students, but to teach
them. Rules are not ends in and of themselves, but are the
means to organize a class. Management decisions

are driven by concerns about instruction, not concerns about
control. A well- disciplined person is one who does the right thing
without rules, and our goal is to teach self-discipline. Standards,
rules, and procedures teach students what they need to learn to

function successfully in a classroom community.

Standards

Academic standards tell us what all students should know and
beable to do within each content area. In the same way, behavior
standards, although not set by the various states but by the

teachers themselves, tell us what all students should know and
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be able to do within the area of behavior management. They
specify the responsibilities that students have to themselves, to
their fellow students, to the classroom, and to the school.
Behavioral standards define clearly the expectations that we have
for our students in terms of skills in leadership, citizenship,
independence, autonomy, initiative, cooperation, responsibility, and
self-discipline. Behavioral standards are the support system for
teaching and learning. They must be congruent with the content

standards and the instructional models of the teacher.

Behavioral standards are expected norms for all students. They cover
large sets of behaviors and do not change from day to day. Standards
encompass all situations, and the good news is that they are relatively
easy for teachers. Some possible standards include “Students are polite,
prompt, and prepared” and “Students are respectful, responsible, and

ready to learn.”

Standards should be few in number: the fewer, the better. Three to five
standards are about right. Some teachers limit it to one, such as “Be
polite and helpful,” or “Do only those things that help you and others to

learn.” These kinds of standards cover every imaginable situation. The
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students cannot find any loopholes! To make them operational, they

must be carefully taught, modeled, and practiced.

Rules

Rules are absolute. They cannot be negotiated. They must be followed
with precision. Rules are for safety and health issues, things about
which there can be no argument. They, too, are relatively easy for

teachers. Some examples of rules include:

« There must be absolute silence during a fire drill.

« Students must stand completely behind the line while waiting their
turn to swing.

« In an earthquake drill, you must walk quickly and quietly to our

place on the playground.

Procedures

Procedures are different. They are the accustomed way of getting
things done. They are the routines that are necessary for the operation
of the classroom. Procedures, unlike standards or rules, are limited to

just one behavior, and they change according to need. Procedures are
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what make standards and rules operational. The bad news is that

procedures are very difficult for teachers.

Procedures are difficult because there are simply so many of them.
Virtually everything the students do in the class must have a procedure
that is identified and taught. Every lesson has procedures built in, and if
the teacher doesn’t remember to teach them, the lesson can be lost
forever. Ever try to pass out the paintbrushes and water pans for that
wonderful watercolor art lesson you had planned without teaching the
students exactly what to do with the brush and water? Either teach that
lesson explicitly before you distribute the supplies or expect to have

water everywhere but in the pan or on the brush.

There are hundreds of procedures: how to sharpen a pencil, how to
head a paper, how to line up, how to carry the cafeteria tray, how to
pass in the papers, but you can categorize all of them into six main

groups. Figure 6.1 identifies these groups.

The key to developing effective procedures is to make sure you plan
them for every routine in the classroom. Before school begins in the fall,
make a list of every possible procedure that you think you might need

and decide in advance exactly what you want students to do. This
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means everything from using the restroom and getting a drink of water
to what you do if a student becomes ill or you have an emergency.
Write down the steps of the procedure. This is very much a part of
being proactive. It makes you ready for anything, and it lets the students
know that you are ready for anything! When a child says, “I think I’m
going to throw up,” you will be able to calmly say, “Let me check my list.
Oh, yes, it says ‘send student immediately to the restroom, or if it is too
late for that, remove all students from the classroom and call the

LR

custodian.’” This demonstrates to all that this teacher knows what he or

she is doing!

When you plan lessons, don’t overlook the procedures. Content and
teaching strategies are important, but the procedures can make or break
a lesson. You didn’t remember until the middle of the lesson that you
needed to divide the class into groups of four? You forgot that you were
going to use the scissors and you aren’t sure where they are? You
didn’t think of a good way to have students hand in their art projects
that have wet paint? Think about the way you will handle all of these
procedures within your lesson and include them in your lesson plan.

Decide if the students already know how to do the procedure, or
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whether you will teach them the procedure before the lesson begins or
when you come to it within the lesson. Do not leave any procedures to

chance!

Figure 6.1

Categories of Procedures

Categories Procedures for

Students’ desk and storage
areas

o Learning centers

« Distribution, collection, and

storage of

Uses of room and school areas .
materials

o Teacher desk and storage
areas
« Drinking fountain, bathroom,

and pencil
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sharpener

Office, library, cafeteria, and
playground

Lining up

Beginning and ending of class or

school

Taking attendance and
collecting homework and parent
notes

Tardy and early—dismissal
students

Sponge activities

Storage and distribution of

materials

Whole-class and small-group

* Interaction

» Signaling for attention

instruction * Movement within the classroom
*Materials
* Time between subject areas or
Transitions

classes * Unexpected free time
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« Controlling noise levels and talking

Student work

Paper headings

Incomplete, late, or missing
assignments

Make-up assignments
Posting assignments
Collecting work

Due dates and times
Checking work (both students
and teachers)

Turning in papers

Keeping track of what work is
turned in and what isn’t
Returning student work

What to do when finished
Getting help when the teacher

is busy

Miscellaneous

Disaster drills

Emergency situations (e.g.,
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sick and injured

students)

« Movement around school
grounds

« Student housekeeping

Note: Adapted from “Classroom Procedures Checklist” by the

American Federation of Teachers (n. d.).

Guidelines for Effective Standards, Rules, and Procedures

The purpose for having standards, rules, and procedures is to teach
students appropriate behavior. The first step is to establish them
according to certain guide- lines, so they will effectively teach students
what the students need to learn with— out any negative side effects.
There are three guidelines for establishing effective standards, rules,

and procedures: They must be clear, reasonable, and enforceable.

Standards, Rules, and Procedures Must Be Clear

This is the most important rule for establishing rules. A rule must be

stated so clearly and taught so well that those affected understand what
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behavior is expected. The major way to do this is by stating the rules

positively, telling the

students what fo do, rather than what nofto do. The rule “Don’t run”
does not help students know what they are supposed to do. There are
many ways to get from one place to another without running. Hopping,
skipping, jumping, and walking backwards are a few that come to mind.
And, each of these will be considered and implemented by one student
or another! If you want students to walk slowly, then your procedure is
“Walk slowly.” If you want them to walk quickly, then your pro— cedure is
“Walk quickly.” You tell them explicitly what you want them to do. We

cannot expect them to do what they cannot understand.

Clarity is one reason to state rules positively. Another is to avoid giving
students any ideas that they do not already have. | am reminded here of
the new teacher who had a fish bowl! with fish and a rule to go with it,
“Don’t put foreign objects in the fish bowl.” When | visited her classroom
shortly after school began, she pointed to the fish bowl and said, “Look
at this! The bowl is full of clips, rubber bands, pennies, and scraps of
paper. | have the rule right over the bowl, but the students are just not

following it.” She was right. There were more foreign objects in that fish
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bowl than | had ever seen. The students had spent a good deal of time
discussing what was and was not a “foreign object,” and they had found
a few that no one had thought of before. The teacher, with all good

intentions, had given them some ideas that they didn’t need. They were
clearly focused on identifying and then dropping into the bowl as wide a

variety of foreign objects as they could find.

The teacher and | discussed how to rephrase the rule so it more clearly
expressed what she wanted. She came up with a perfect one, “Feed
only fish food to the fish.” It was very clear. Students knew exactly what
fo do rather than what nofto do. A problem later emerged when the
students fed so much fish food to the fish that many died. This time the
teacher realized quite quickly that she needed to amend the previous
rule and she did, “Feed one pinch of fish food to the fish.” The problem
was solved. Clarity is everything when it comes to standards, rules, and

procedures!

Standards, Rules, and Procedures Must Be Reasonable

This guideline has the following four criteria:
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* The student must be able to do what you are asking him to do. A
standard that says, “Everyone will write in cursive writing,” is not
reasonable until every child can do it. If children cannot do what is
required, then you teach it to them. Children cannot be held account-

able for what they are unable to do.

» A standard, rule, or procedure is unreasonable if you don’t need

it.

If only one child is eating the beans that you put out as counters in the

math center, you do not need to establish and teach a rule to the

class. It will only call attention to this activity, so others will try it.
Sometimes, it is better to wait to see if you need a standard before you
establish and teach it. We learned this the hard way when we had a
procedure for going to the restroom. Once we taught this procedure,
suddenly everyone was requesting the bathroom pass. After all, if the
teacher has a procedure for something, then the students had better do
it. We found that if the restroom was not mentioned publicly, but
handled on a one-to—one basis of need, the bathroom problem was
virtu— ally eliminated. The significant learning here is if you have a rule

for something, everyone will try it. You just might want to wait to see if a
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situation emerges that requires a procedure. If it doesn’t, don’t bring it

up!

A standard, rule, or procedure must not run against

human nature.

A rule that says, “Every child must sit up straight,” is doomed to
fail- ure. This is a rule that seems to be attempting to change the
basic nature of the child, something we probably don’t want to
engage in. Furthermore, there is no reason to have such a rule.
Remember that standards, rules, and procedures should only be
established because they help students learn better. There is no
evidence that sitting up straight will do that. In fact, there is
evidence from the learning styles research that many children
learn better by lying on the floor (Carbo, Dunn, & Dunn, 1986)!

A standard, rule, or procedure must not take more resources
than you can afford to use to enforce it.

If it takes every ounce of energy you have or half the minutes in a
day to enforce, then the rule is not reasonable. | once had my
students sit— ting in groups of four. It was difficult, if not

impossible, for them to sit facing each other without giggling or
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being distracted by what their tablemates were doing or saying. |
was spending most of the day try- ing to get their attention. It
was wiser to rearrange the desks so they were not facing each
other. The group sitting was not worth the time and energy it was
taking! Kindergarten teachers often like their students to sit
together on the rug. However, with some groups, the
management of that is next to impossible. You have to ask
yourself if sitting on the rug is worth the great deal of time it takes
to implement and monitor behavior. You may decide it is not.
When you have standards and procedures that require more
resources of time or energy that are available to you, giving them

up may be a very smart move.

Standards, Rules, or Procedures Must Be Enforceable

This basically means that the rule maker can make it happen. If your
standard states that “All students will be in their seats by 8:15 a.m.,” but
the bus doesn’t arrive until 8:20 a.m., the standard is unenforceable.
Get rid of it. A teacher who has a standard that every child shares his
or her story with the class will have difficulty enforcing it on a very shy

child. Good rule makers know there are some things that cannot be
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enforced by standards, rules, or procedures, and so they avoid having

such rules.

Another kind of standard that is hard to enforce is one that applies only
part of the time. | often see a standard posted that states, “All students
will raise their hands to speak.” When the teacher begins the lesson,
she says, “Now just think about this. Don’t raise your hand. | will call on
someone to respond.” This is a great teaching strategy for getting
involvement from all, but it directly violates the posted standard. This
either confuses the kids or causes the teacher to lose credibility: “He
has us do all kinds of things that go against the rules.” Better to avoid
having a standard that does not apply to a/ situations a// the time.
Figure 6.2 provides examples of standards developed by exemplary

teachers.

Who Establishes the Standards, Rules,

and Procedures?

This is a frequently asked question that probably has no one right
answer. It makes sense that the students may be more willing to meet

standards that they have had some voice in, but it is also true that all of
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us follow rules all of the time that we don’t make. It is part of life. Still, |
am more apt to follow a law to the letter where | see a real purpose in

it, and | think students are the same. If the students don’t actually make
the standards, they, at least, need to be involved in a discussion about
why the standards are necessary. As students discuss the purpose, they
dis— cuss the pros and cons, and in the process they construct their
own meaning. Students, like the rest of us, are much more likely to
meet a standard that has a good reason for its existence. Effective
teachers establish standards, rules, and procedures in a variety of

ways.

Liz Slezak, a teacher in Costa Mesa, California, tells students the
standards she needs in order to make the class function well, and the
students add any they think they need. Addie Gaines—formerly a
kindergarten teacher and now a principal from Kirbyville, Missouri—
involved her students in formulating the standards. She had them
brainstorm a list of class rules, which she then placed on a chart color-
coded according to common attributes. She asked the students to look
at all the rules of a certain color and comment on their similarities. For

example, if the
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Figure 6.2

Standards from Exemplary Teachers

Share everything but germs.

—Addie Gaines (Kindergarten), Seneca, Missouri

| will be prepared for class.

| will participate actively in the learning process.
| will demonstrate a positive attitude.

| will treat others politely and with respect.

| will follow classroom and school procedures.

- Lisa Frase( Grade4), clear Creek School District,Texas

Come to class prepared to work and with a sense of humor.
Be nice to each other.

It is NOT nice to throw things.

Check the “forbidden word” wall in case your favorite is listed.
Class is over when | dismiss you.
In case of emergencies, hang on to the knot in the rope.

—Ann Price (Grades 10-12, History and Law), North
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MasonSchool District,Washington

CARE.

—Judy Mazur (Grade 3), Walnut Creek, California
e Be safe.
e Be respectful.

e Be a friend to everyone.

—Jennifer L. Matz (Grade 5), Williams Valley School District,

Pennsylvania.

e Do only those things that help you and others to learn.
—Liz Slezak (Grade 5), Costa Mesa, California

e Be productive from bell to bell.
e Respect yourself and others.

e Listen during instruction and discussion.

—Tory Klementsen (Grades 9-12, Business andTechnology),

Marysville,Washington

e You need not FEEL respect for everyone, but everyone in the
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classroom will be TREATED with respectful behavior and
language.
e Your classmates and | take pride in a beautiful classroom.We
appreciate your responsible treatment of supplies and equipment.
e Staff directives are to be followed immediately and accurately. If
you do not understand, please ask. This rule keeps all of us
feeling safe.

—Donna Coffeen (Grades 4-12), Walla Walla, Washington

LEN1]

rules written in blue included “no hitting,” “no kicking,” and “no biting,”
the students might conclude that the blue rules are about not hurting
each other. Because Addie always wanted students to know what fo do
rather than what nofto do, she might then ask, “If we are not hurting
each other, what are we doing?” If the students were to respond,
“Treating everyone nicely,” they would have formulated a standard in
doing so. Addie found such lessons to be very instructive for students

because the lessons taught the students exactly what they needed to do

(and not do) in order to treat everyone nicely.
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On the other hand, one of the finest teachers | know, Jan Birney, a
library—media center teacher in a Monroe, Connecticut, middle school,
says, “Your standards, rules, and procedures should be set by you, the
teacher, as you are the one who will guide your students to
competency. So before you decide on any rules you will have in your

class, sit down and think long and hard.”

Some involvement of the students is important in establishing standards,
but exactly how much and what kind is strictly up to the teacher. In
terms of rules, because they are not negotiable and because they are
health and safety issues, the teacher is responsible for making them.
However, the students need to discuss the purpose for these rules and
why they are essential. Procedures, too, are generally designed by the
teacher, but students can offer great input in ways to make them more
effective. When a teacher says, “The procedure | thought of for
sharpening pencils is just not working. May | have your suggestions on
ways to improve it?” students can have a discussion and generally
provide some good ideas. Students also commit to the procedure
because it was their plan and they want it to work! The teacher, at the

very least, must have the final say even if the students do not agree.



134

The fact that they have had their opinions listened to respectfully makes
it likely that they will accept a standard even if it is not of their own

choosing .

Establishing standards, rules, and procedures is just half of this
important component of classroom management. In the next chapter, we
will discuss the importance of explicitly teaching your expectations to

your students.

7- Teaching Standards, Rules, and Procedures
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You will begin teaching your classroom rules one way or another from
the opening minute of the school year. Your choice is not whether rules

will be taught but rather whether your rules will be taught.

—Fred Jones (1987, p. 46)

Fred Jones’s quotation is exactly right. If you expect students to
successfully meet your expectations, they need to know precisely what
those expectations are. Standards, rules, and procedures may be taught
in a variety of ways. One is by modeling your expectations. Picture
yourself as a student on the first day of school. You arrive at the
classroom door just as the bell rings. The teacher is busy sorting
through papers at her desk. She motions you in, but barely looks up
from her work. Everyone is trying to find the place where coats should
be stored and where they should sit. There doesn’t seem to be any kind
of system, so some stu— dents throw their book bags in the corner and
take a seat. Others just walk around looking at things, eventually
dropping into a seat by a friend. The teacher is very preoccupied so you
begin chatting with your friends. No books are in sight. Looks like this
will be one easy year! This teacher’s first standard has been taught:

Come into class any way you want and begin to socialize.
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Contrast that with a different teacher on the first day. You arrive at your
class— room. The teacher is standing in the doorway and, as you arrive,
he shakes your hand, introduces himself, and welcomes you to his
class. He announces, “Your nametag is on your desk. Please put your
things in the closet to your right and find your desk. Paper and pencil
are ready for you, and there are directions to follow on the board.” Sure
enough, there are instructions on the board! The teacher quickly takes

the roll, while you finish your assignment, and then he is ready to go.

Teaching Standards, Rules, and Procedures

with a “getting to know you” activity. Looks like this will be a great year.
This teacher has taught his first rule, too, but his message is quite

different.

You have a good sense of the teacher’s expectations already, and the
school year is only five minutes old. You know where to put your coat;
you have an assigned seat; you are expected to begin some kind of
assignment right away; and you’ve learned there won’t be a lot of
wasted time. This teacher also cares about his students! He greeted

each of you as you entered the classroom. The morning procedure is
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modeled and taught, and you have a clear idea of what your year with

him will be. He has a structure in place, and you know what it is!

Why and When Do We Teach Standards, Rules, and Procedures?

Teaching standards, rules, and procedures is the most important aspect
of class— room management. It is also the most frequently overlooked.
Kids are not mind readers. They want to do well in school, and they
want to meet the behavior standards in the classroom. To do that, they
must know more than what the standards are. They must be taught how
to meet them. They need to see the appropriate behaviors modeled, to
practice the behaviors, and to receive feedback on their performance.
Management is an established structure that allows learning to occur.

Either you teach that structure, or you abdicate it (Jones, 1987).

Effective teachers spend the first two to three weeks teaching the
structure. Of course, the students have work to do, but your objective is
to get the management system in place. They may be doing math, but
you will be teaching how to head a paper. Your instruction, questions,

and feedback are all about heading the paper, not about math.
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You teach standards as you establish them. You teach procedures as
needed. When it is time to leave the room for recess on the first day,
you teach recess procedures. When it is time for the cafeteria at lunch,
you teach cafeteria procedures. As Jones says, “the willingness and
capacity of the teacher to prevent discipline problems proactively
through structure will determine how many discipline problems will need

to be remedied reactively after they’ve occurred” (Jones, 1987, p. 49)

How Do We Teach Standards?

Standards are very broad because they must be generalized to all
situations. They consist of many behaviors and procedures. In order to
make them operational, a great deal of teaching is required. One way of
doing this is through specific feed— back, especially by labeling
behaviors that meet the standards. If being polite is a standard, then
every time the students are polite, you label it. Statements such as
“When you pushed your chair in so nobody would trip over it, you were
polite or, “When you remembered to walk behind the speaker instead of
in front of him, you were behaving politely,” give students information
they need about politeness. For standards that have so many

components, this specific feedback on instances of the behavior that you
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observe is often the best way to ensure appropriate behavior. Given
enough specific examples, the students begin to generalize about the

kind of behaviors that make up the quality of “politeness.”

You also teach standards explicitly using many different activities. When
teaching students to be polite, have them identify examples of polite and
impolite behavior at school and at home, role—play polite and impolite,
write about polite— ness, or make a class book of different ways to be
polite. The key is: If you want students to be polite, you must teach

them!

How Do We Teach Rules and Procedures?

Rules are absolute; they are not negotiated. They are generally for
issues of health and safety. Rules are often broken down into
procedures to make them operational. Procedures are specific and apply
to just one situation. The process for teaching rules and procedures

requires the same four steps:

. Step 1. Identify a need and write an objective. In terms of
procedures, especially, you teach whatis needed when it is

needed. If, on the first day of school, you open the door and the
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students are standing in a straight quiet line, you can discard the
carefully planned lesson you designed for lining up. They don’t
need it. On the other hand, if they are milling around and talking
loudly, you make a mental note to begin getting ready for recess
20 minutes early so you can teach, model, and practice lining up.
You will undoubtedly have several les— sons already planned and
ready to go the first week, but if you don’t, once a need is
identified, write a specific learning objective and then plan and
teach the lesson so students meet it.

Step 2. Break down the task into component parts. This is an
important part of most lessons in content areas and behavior. The
task needs to be broken down into the teachable parts. For lining

up, the sub-objectives might be to teach

1. Walking to the line.

2. Standing one behind the other.
3. Standing an arm’s length apart.
4. Keeping arms at sides.

5. Waiting quietly until everyone is ready to go.
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Step 3. Plan the lesson. The lesson in behavior should be as carefully
planned as any lesson you teach. The elements of instruction that you
feel are important for your class should be included. Figure 7.1 lists and

describes each of the elements that may be included in a lesson

Figure 7.1

Elements of an Effective Lesson

Accesses prior knowledge or experience that helps
Anticipatory set
students to master new learning.

What students should know and be able to do by the
Opjective end of the lesson. Should be stated in students’

terms.

What the lesson has to offer students, not the

Purpose *

teacher.This is the “sales pitch.”

Information the students need to understand and
Input* perform the task.Teacher must be sure to provide all

essential information.

Modeling * Teacher’s demonstration and verbal description of
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expected behavior. Includes labeling of critical
attributes of the behavior so that students have no

doubt about which ones are essential to mastery.

Check for Allows the teacher to be sure students heard the

understanding* |information and understand what to do.

Practice under the direction of the teacher, who gives
Guided practice *
feedback on performance.

Student summary of the steps of the procedure or the

Closure

main idea of the standard.
Independent Opportunities given by the teacher for the students to
practice * practice the procedure until they attain automaticity.

* Particularly important elements.

» Step 4. Teach the lesson. Use the same strategies to teach this

lesson as you use for a lesson in any content area.

It is often easier to learn by example. Figure 7.2 describes the process
that Katie Fisher, a teacher in Hawaii, follows in order to identify a need

of her students,
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determine an objective, task analyze, plan, and teach a lesson for a

procedure. Her

process can be modified for any grade or subject area.

Figure 7.2

Process for Teaching Standards, Rules, and Procedures

Analyze Student Need

On the first day of school, Katie had difficulty get-
ting the students’ attention when she needed it. First
she tried holding up her hand and blinking the
lights.Then she resorted to loudly saying,“Quiet!”
Neither strategy worked; too much time was wasted.
Katie and her students needed a lesson that

established a signal for attention.

Formulate Objective

Katie’s objective was to have students respond to

the signal “May | have your attention please” by

1. Stopping work.
2. Looking at the teacher.

3. Listening until the teacher says,“Start work.”
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The objective needs to be specific. Katie began with

the end in mind.

Analyze Task

Katie broke her objective down into the following

component objectives:

1. Learner will know and understand the signal 2.
Learner will know and understand teacher behaviors
3. Learner will demonstrate the three behaviors

specified in the main objective

Plan Lesson

Katie used the template in Figure 7.1 to plan her
lesson on responding to a signal for attention. It is up

to the teacher to decide which elements to include.

Teach Lesson

(See main text for Katie’s Iesson.)

Sample Lesson

Lessons to teach procedures are as different as lessons in any content

area. The script, which is included below, contains the exact words that

educator Katie Fisher used to teach her students to respond to a signal.

This is a directed lesson, and it is a very effective and efficient way to
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teach students rules and procedures. But, it is not the only way! Katie
planned this lesson by using the steps of lesson design (see Figure

7.1).

Anfticipatory Set

“Imagine that you are driving along a street and just approaching a
corner. You thought there was a stop sign there, but it was not visible.
A tree branch was covering it. What might happen?” [Wait time] “If you
were thinking, ‘I’d be really con- fused about whether or not to stop,’
you’d be exactly right. The stop sign is your signal to stop your car. You

don’t see it, so you don’t know what to do.

‘Remember yesterday when | tried to get your attention to give you
directions? | flashed the lights, | waved my arm, | finally yelled out,
‘Quiet!’ It took much too long to get your attention, and you were late to
recess. What was the problem?” [Wait time] “Raise your hand if you
think it had something to do with confusion over the signal.” [Teacher
checks hands and asks some students to share their thoughts] “You are
right. You did not recognize all my actions as signals. Like the stop

sign, it is hard to obey the signal if you don’t know what the signal is.
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And, | had not taught you what the signal would be. We are going to

correct that today.”

Student Objective

“I thought about this last night, and it seemed to me that the easiest
signal to use is for me to say the words, ‘May | have your attention,
please?’ | won’t have to run back to the light switch or try to find the
bell that | sometimes ring. Today, we’re going to learn the signal and

the four things you are going to do when | give it.”

Purpose

“This procedure will save you a lot of time. You can get the directions or
information quickly. Your work will go faster and be easier for you. And

you will definitely get to recess on time!”

Input

Teacher lists, explains, and writes the signal she will use and the

responses students will make.

« Signal:

» ‘May | have your attention please?”
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e Students will:

« Sfop working

e Teacher: “You will put all supplies on your desk and then fold your
hands so you won’t be tempted to pick something up or go back to
work".

» [ ook at the feacher

» Teacher: “This lets me know when everyone is ready to listen.”

* [jsten

» Teacher: “Listening means you empty your head of all the thing
you are thinking about—work, recess, whatever— and focus on
what the speaker is saying. | can’t see listening because it goes

on inside your head, but you will know if you’re doing it.”
» Keep listening until teacher gives the second signal: “Start work.”
e Teacher: “You won’t pick up your pencil and go back to

work if | pause for a second or if you think | am through talking.

You will keep listening until you hear me give the second signal,

‘Start work!””
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Modeling

“‘Let me show you what it looks like when you respond to the signal.”
[Student gives the signal, and the teacher models.] “Notice the four
important behaviors. | have stopped all work. My pencil is at the top of
the desk, and | am folding my hands just to make sure | don’t fool
around with things on my desk. | am looking right at Shelby [the
“teacher” in this scenario], so she knows | am ready. | am listening. |
know you can’t see that, but | emptied my head of any thoughts about
my work, and | am focusing on what Shelby is telling me. | am not going
back to work even though Shelby paused for a minute. | am going to

wait until she gives the second signal, ‘Start work.””

Check for Understanding

‘I want each of you to tell your partner what the signal is for both
starting and stopping work.” [Wait time; teacher monitors partners’
exchanges.] “Now, each of you explain to your partner the four things
you do when you hear the signal. I’ll walk around to listen. When
everyone is finished, | will ask some of you to explain the procedure to

the class.”
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Guided Practice

“It’s your turn to practice. Pretend you are writing. | will give you the
signal. When you hear it, do the four things you are supposed to do.”
[Teacher gives signal and monitors performance.] “That’s exactly right!
Everyone stopped working completely; you are looking at me so | know
you are ready; you are listening by focusing just on my words; and
everyone is waiting until | say, ‘Start work.” Good for you!” [It may be
necessary to repeat guided practice several times. Students should

practice until they are responding quickly and correctly.]

Closure

“Close your eyes. Picture in your mind my giving you the signal. Think
what the words are.” [Wait time] “Now imagine yourself doing the four
behaviors. Do you have everything out of your hands? Are you looking
at me? Did you empty your mind so you can focus on what | will be
telling you? Are you continuing to wait until | give the word to begin

work? Great! This signal helps us finish our work and stay on schedule.”

Independent Practice
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Teacher gives signal frequently during the first few days, monitors
student performance and gives specific feedback. If performance begins

to slip, another practice session is added.

What About High School?

High school teachers often think teaching the procedures in such a
detailed way is terribly elementary. Have you ever watched different
high school classes enter at the beginning of the period? Why is it that
some classes walk in quietly, hand in their homework, sit down to work
on the morning sponge activity, and are ready for instruction to begin
within five minutes, whereas others are still getting settled 15 minutes
after the tardy bell rings? You might have guessed that the first teacher
carefully taught beginning—of-class procedures. It is true that the older
students have had more socialization in school behavior so they may
need less modeling, less practice, and less time spent on procedures.
But, no matter how long they have been in school, they have not been
socialized in your classroom. They don’t know how you do the sponge
activity, they don’t know whether you want them seated before or after

the tardy bell, and they don’t know whether you want them to leave
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when the dismissal bell rings or when you excuse them. The only way

they will know is if you teach them.

The example of Katie Fisher’s directed lesson described above is only
one way to teach a standards or procedures lesson. Dave Brees, of
Costa Mesa, California, has the students generate suggestions for
behaviors that “help them and others to learn” and then come up with
their own list. They role—play behaviors that help and hinder, and they
finally write an essay in which they commit to a classroom climate that is
conducive to learning. A high school computer teacher in Marysville,
Washington, Tory Klementsen, spends the first three or four days
teaching policies and procedures. She teaches the most important ones
and reviews them as necessary. She then assigns the remaining
policies to students to teach. They must know and understand the
policy, teach it in an interesting way, and review and assess the

learning.

The point is that the ideas for teaching standards, rules, and procedures
are as varied as the teachers themselves, but effective teachers
everywhere, and at allgrade levels, teach them. When the teacher takes

the time to teach a procedure carefully, it sends a message to students
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that this is important. Whenever a proce- dure has been taught, the

teacher needs to monitor carefully. As soon as things begin to slip, stop
and reteach: “The last time | gave that signal, it took a long time to get
everyone’s attention. Recall the four behaviors you are supposed to do.

Ready? Okay, let’s practice.”

Posting and Scaffolding

One question that always arises is whether or not standards, rules, and
procedures should be posted. If you decide to do so, or if a school rule
says you should, then post as few as possible. Perhaps, only the
standards should be posted. Certainly every behavior does not need to
be officially written down. The more important consideration is do the
students wunderstand the behavior and can they do it with success? As
Marilyn Gootman suggests, a good model for teachers is to see them—
selves as coaches. A coach teaches the game plays explicitly and
thoroughly, and provides many opportunities for practice during which

time they give suggestions, reminders, and feedback (Gootman, 1997).

Teachers do exactly the same thing. They teach explicitly and then
provide help and support as students learn to perform the behaviors

automatically and inde— pendently. In educational jargon, we refer to
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these supports as scaffolds. Scaffolds are temporary, and they are
provided by the teacher. Some supports are modeling, cueing,

prompting, guided practice with feedback, and independent practice.

Many times certain procedures are extraordinarily complex. It requires
about 19 procedures to prepare high school students for a chemistry
lab. The task analysis for working independently has 17 necessary
steps. Students can’t learn all of these simultaneously, and, yet they
must practice all steps every time they go to the lab or work
independently. While the chemistry student is learning how to carry the
microscope, the teacher is scaffolding for the other 18 steps. When the
student can carry the microscope independently, the teacher then
demonstrates how to turn it on. Each step is taught separately, and
students practice it until they can do it on their own. The chemistry
students have to do all 19 steps before they can go to the lab without
fear of blowing up the school. The teacher releases the responsibility to
the students for what they can do on their own and guides them through
the others. Eventually, the 19 steps will be the sole responsibility of the
student, but, in the meantime, the teacher supports with scaffolding. The

idea of scaffolding is important in classroom management, just as it is in
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instruction. Students do not come into your classroom with all the skills
of self-control and self-management. We don’t turn them loose to
manage their own behavior until they learn all the steps. We teach them

gradually, assist them by scaffolding through the parts they

cannot yet do on their own, and then turn each part over to them as

they demonstrate their ability to be independent and responsible.

Coaches want their teams to win, just as teachers want their students to
be successful. Coaches provide lots of tips throughout the game to their
players, and teachers give their students lots of scaffolds throughout
instruction. Prompts and cues, such as, “We are going to have a
discussion this next hour so it will be important to remember how to
respond without raising your hand” or, “When we come in from recess,
let’s remember to . . .” will help students recall which procedure to
follow. Students need to practice the procedure correctly, experience
success, and receive supportive and specific feedback on their

performance. Scaffolding assists in this process.

Is Teaching the Structure of Management Worth the Time?
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Taking time to teach procedures pays off in spades. Once the students
know and can do the procedures, your classroom runs smoothly, and
you greatly increase learning time. The most frequent classroom
management problem that | see is the failure of teachers to explicitly
teach the standards, rules, and procedures up front and proactively.
They are in a reactive mode from September to June. Every lesson
becomes an issue of management, and teaching and learning play

second fiddle.

Teaching students self-control and responsibility is an important role for
a teacher. These skills are required not only for school but also for living
in a democratic society. We must take the time and make the effort to
teach our students how to be autonomous, independent, and productive
citizens in their community. Much of that is accomplished by teaching
students how to be autonomous, independent, and productive citizens in
their classroom community Once you have taught the structure of the
learning environment, and it is firmly in place, you can’t just drop the
teaching of appropriate behavior and jump into the teaching of content.

You don’t want all your hard work to be wasted. You want that structure
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strengthened and maintained. The way to do that is to use strategies of

reinforcement, the topic of the next chapter.
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8- Reinforcement

The goal of reinforcement is fo develop desirable behavior rather than to
control misbehavior. The emphasis, where misbehavior occurs, is on

pressuring to change, not on exacting retribution.

—Jere Brophy (1988, p. 12)

One thing we dread losing and try to maintain at all costs is our dignity,
that feeling of being competent, valued, and in charge of ourselves.
When we help our students maintain control of their own behavior, both
the teacher and students are working toward the same end. When what
we do causes students to lose their dignity, the students and the teacher
are juxtaposed, and those students will do what- ever they can to fight

us (Hunter, 1990).

Establishing and teaching effective standards, rules, and procedures is
one important way to help our students maintain control of their
behavior. Reinforcement is another. Some of you may visualize drooling
dogs, pecking pigeons, or raffle tickets being handed out every time a

student breathes correctly. But, Madeline Hunter says, “That is about as
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far removed from artistic, classroom use of reinforcement theory as

opening a can of beans is to culinary art” (1990, p. 3).

We have learned more in the last 25 years about how the brain guides
behavior than ever before in history. Much of what we have learned
confirms our previous research. Reinforcement theory is still the basis of
discipline systems that use any kind of rewards and punishments.
Unfortunately, much that you read leaves theory behind and replaces it
with a formula. Reinforcement simply does not work that way, and, in
thinking that it does, we have lost the power of this principle of learn—
ing. So, we are going back to the theory so you can apply it

appropriately to your

class and situation. New research findings suggest ways in which
reinforcement

can be even more effective than it was previously. Physiological,
behavioral, social, and cognitive psychology are now blended to make
reinforcement the tool to maintain and strengthen productive behavior
and to weaken unproductive behavior. We do that with the objective of
teaching students to be in control of themselves. Reinforcement is

neither manipulative nor controlling. Rather, it teaches students to be
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good problem solvers, to make sound decisions, and to be in charge of
their own behavior. The appropriate application of the principles of
reinforcement by teachers makes the difference between chaotic
classrooms and those in which stu— dents are responsibly in charge of

themselves.

Reinforcement is difficult. First, it is objective, not emotional. It is not
easy to be objective when a student has just interrupted your beautifully
designed lesson for the 15th time! Second, reinforcement requires
teachers to put themselves in the students’ shoes. We have to
determine what will be a reinforcer for the sfudent. What will the student
like or dislike? What is a reinforcer for one student may not be for
another. Finally, reinforcement theory is often misunderstood. There
have been too many translations; it is often presented as a prescription
for teachers to apply without considering the student or the situation.
Although it is the foundation of virtually all discipline systems, it often is
not done appropriately. The goal of this chapter is to present the
principles of reinforcement, so you will understand them well enough to

be able to adjust for the needs of your students.
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In education, when we discuss reinforcement, we are talking about ways
to strengthen productive behavior and to weaken unproductive behavior.
We use both to teach new behaviors and to maintain those already in
place. Reinforcement is based on the idea that there are factors in the
environment that determine whether a behavior will occur. People do
things that pay off, and they avoid things that don’t. In every
classroom, we have behaviors that we would like to strengthen and
those we would like to weaken. When Jere Brophy (1994, P. 44)
defines management as “structuring the environment so students can
learn,” reinforcement is one way we do it. We don’t leave reinforcement
to random and unpredictable environmental factors. We structure the
environment so that productive behaviors pay off and unproductive ones
do not. There are three principles of reinforcement— positive, negative,
and extinction. We are going to consider each of these in terms of four

issues (Wiseman, 1995):

1. What it is
2. What it does

3. Things to know about it

4. Types of reinforcers



Figure 8.1

Positive Reinforcement

PR = B s DS

PR = Positive reinforcement

B = Behavior

DS = Desired stimulus

Positive Reinforcement

What It Is ?

Positive reinforcement is the process of following a behavior with
something wanted or needed by the students. Figure 8.1 gives a visual

representation of positive reinforcement.

What It Does

Positive reinforcement strengthens the original behavior.

Example: | go to a new hairstylist. Friends say, “Your hair looks
fabulous!” | go to the same hairstylist the next time | get my hair cut. A

compliment is a desired stimulus for me.

Example: Student turns in work on time. | write a complimentary note.
Student turns in work on time tomorrow. A note is a desired stimulus for

the student.
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Things to Know

Meaningful

A desired stimulus must be meaningful, that is, something that the

student wants or needs.

Example: A compliment is only a desired stimulus for one who likes
compliments. If | had been the type of person who is embarrassed by
public attention and compliments, | may have not returned to the

hairstylist responsible for my garnering those comments.

Example: A positive note is only a desired stimulus for one who likes
positive notes. Some students do not like the attention focused on them
that praise brings. When this is the case, they avoid doing whatever it is

that prompts it.

Specific

Be specific in labeling the behaviors that you want strengthened. If you
are too general in your feedback, students do not know which part of

what they are doing you want strengthened.
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Example: “Stanley, you are here right on time this morning, 8:15 a.m.”
If the teacher had recognized the behavior with a general comment such
as “Good job,” Stanley would not know whether his teacher was
referring to his hairstyle, his promptness, or his swagger. The chances
that Stanley, or any student, will intuitively know which specific behavior
the teacher wants strengthened without the teacher labeling it are slim
to none. If it is the on—time behavior that you want strengthened, rather
than the swaggering or the arranging of his hair, then you will want to

give specific feedback on promptness.

Immediate

The closer to the time the behavior occurred the reinforcer is, the more

effective it will be.

Example: “You came in quietly this morning, put things away quickly in
the closet, and got right to work on your sponge activity.” These positive
words are said the minute the students accomplish the behavior. To wait
until time to go home to reinforce morning behavior is to lose the effect
of the reinforcer. By after— noon the student has no recollection of how
he or she came in that morning. The student cannot possibly repeat the

behavior with any degree of accuracy.
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Types of Positive Reinforcers

There are three main categories of positive reinforcers, and they are
hierarchical the social reinforcers are the only ones that will teach self-
control. Figure 8.2 shows the categories arranged in order from the one
that has the greatest effect on the development of student self-discipline
to the one that has the least. Start at the top and, if it is not effective,
then move down until you reach one that is. The key is, wherever you
begin on the hierarchy, try to move closer to the social reinforcers at the
top. They are powerful influences in the development of students who

are autonomous, responsible, and in charge of their own behavior.
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Figure 8.2

Hierarchy of Positive Reinforcers

Key idea: Start at the top of the hierarchy, moving down only if the first reinforcers you try are
ineffective. If you find it necessary to begin at a lower place on the hierarchy, pair the reinforcer you
use with positive feedback. When you can, remove the lower—level reinforcer, retaining only the

feedback. This will help you move back toward self-control at the top of the hierarchy.

Social Reinforcer

Specific, positive feedback from a “significant other.” Most effective at developing student self-control.

Privilege Reinforcer

Something the student values that is not routinely accorded to everyone (e.g., free time or no

homework).

Tangible Reinforcer

Something that can be seen or touched.

* Best: Student receives a symbol of the positive behavior (e.g., a certificate or stickers).
» Next best: Student maintains a private record of the positive behavior.

* Last resort: Student receives a prize that is not connected to the behavior that earned it (e.g.,

a raffle ticket or candy).

Least effective at developing student self-control.

Note: Adapted from Discipline That Develops Self-Discipline (Hunter, 1990).
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Student's commentary on the problems and theories
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In fact, every translation work shall has one or more kind of problems .
Translator's proficiency appears here, how can he/she deal with these
problems and produce a meaningful , creative and understandable text.
As | mentioned at the beginning of this project that a translation problem
is the problem we came across while translating which force us to stop
and try to solve it. These problems can be over came by taking into
account type of the text, context, cultural, grammatical and stylistic
differences between the two languages. Also, translation theories can be
applied as well. In this part of my project, | will identify, classify and
provide a solution to the various problems that | came across while | am

translating.

1-page 91, line 12:

The proverb (familiarity breeds contempt). | translated it as
(dall) A X 4.:25‘}!\) in Arabic. | can classify this problem as a cultural

problem. | used _cultural equivalence technique, referring to

translation of a source language culture-bound phrase by a target
language cultural phrase. This technique was asserted by Gaber
(2005), where he suggested five different techniques to deal with

cultural-bound items.
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2-Pagel07, line 3

The phrase is ( blue ribbon ). | translated it as (a3 ALl )in Arabic. |
can classify this problem as a lexical problem . | used here Vinay and

Darbelent adaption technique which involves the cultural reference

when a situation in the source culture does not exist in the target culture.
The blue ribbon means the highest prize in a competition or event. |
preferred to translate it into B alusaccording to our language, which
doesn't has blue ribbon for the winner . we have gold ribbon in Arabic . |
did that to clarify the meaning and make it more logical and acceptable to

the target readers.

3-In page 107, line3 &4 :

The sentence is (effort pays off). | translates it as  ( cuad 3giase JK)in
Arabic. | can classify it as a lexical problem. | used "Newmark's

communicative translation which attempts to produce on its readers

an effect as close as possible to that obtained on the readers of the
original. Here, since it is a rule of a class room , it should leave an
impact on the students to follow it. That’s what | tried to convey in my

translation.
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4- In page 114, linell:

in &PuwiLThe words are independence, autonomy. | translated them as
Arabic. | can classify this problem as a stylistic problem (redundancy).
Redundancy means " the use of unnecessary, extra words to express
something '((Ghazala, 1995:22). If the idea is clear in the target text
without the need for repetition of a word or phrase, the redundancy
ought to be removed. Here there is no need to repeat the same word

twice. The meaning is clear in the target text.

5-In page 140, linel5 :

the phrase is ( sales pitch). | translated it literary as ( x5 5). | can classify
this problem as a lexical problem. | used literal translation here to convey
the intended meaning. The writer presented the lesson as a commodity and
the student as a customer. The more the lesson is meaningful to the
student, the more the purpose is achieved in the student's acceptance and

understanding and that what | tried to convey.
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6-pagel56, line 15&16 :

The phrases are ( drooling dogs & packing pigenos). | can classify this
problem as a stylistic problem( ambiguity ) . First, | used word for

word translation and translate them as o)li i lalang Lalad Jans WIS,

and then | used Explanation (Glossing) by Gaber :by adding footnotes

and explained that they are experiments done by some scientists . |
used this technique because translating them without further explanation
will cause a confusion and maybe a misunderstanding and the context

will not be clear at all.

7-In pagel56 , linel6 :

The phrase is (raffle tickets). | translated it in Arabic as ( alali Slx). | can
classify this kind of problems as a lexical problem. | used here Vinay and

Darblent adaption technique(see number2 ) | translated it in this way

because | think it is a cultural religious issue. In our culture we do not
reinforce students with this kind of reinforcers, especially school students.
So, | decided to translate it in a logical way that the target reader can be

convinced with.
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8-Page ( 80,85,92):

One of the famous problems in translation is polysemy. | came across
the word ( control ) which differs from one context into another. | can
classify this kind of problems as a lexical problem. The word control
may mean power or authority to guide or manage, authority and
leadership. In paege80: (the phrase is exchanging control for influence )
| translated as lsa¥) Jola . in page 92 the phrase is( share control )I
translated it as salall 4<)Li. . sometimes | translated the word control as

oS<siand sometimes as )., according to the intended meaning.
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Conclusion

Working on the key elements of the classroom management was an
interesting experience. It added a lot to my personal experience and my
career. Nobody denies the importance of translation. it plays a crucial
role in communication. In my opinion translation in its own way to be at
the first places of future demands in Saudi Arabia, according to the

2030 vision.

A simple example that can approve the development of translation in
Saudi Arabia is the establishment of the Saudi translators Association
one year a go . This association has many objectives that focus on
encouraging the languages graduates to work as translators in different
areas. Also, it aims to clarify the idea of machine translation and its
technologies. | do recommend beginner translators and students of
translation to work on different types of translation and translate different
valuable books, in order to extend their knowledge and achieve the
2030 vision.
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Samples of the Supervisor's Feedback
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powerful messages are sent to kids (Fay &Funk, 1995):

«“You are in control of your behavior so you are responsible for it.”
* “Youare in control of making good choices within an acceptable
limit.”

¢ “You are competent to make these choices for yourself.”
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