
0 
 

Practising Professionalism  

in EFL Teaching  

 
A workshop by 

MOHAMMAD ADIL 

 

On 02 October 2019 

 

 

 

 

Booklet  

 

 

 

 

  



1 
 

© M. Adil 2019 

  



2 
 

Table of contents 

 

PART 1: Classroom Practices 

• Input session learning outcomes        3 

• Warm-up: Classroom practice labyrinth      3 

• Before teaching         5  

• While teaching         10 

• How to improve practices        13 

PART 2: Testing 

• Input session learning outcomes       14 

• Before designing a test        14 

• While designing a test        14 

• When the test is finalized         15 

• What if ….?            15 

❖ Task 1          15  

❖ Task 2          17 

❖ Task 3          17 

Conclusion          20 

References          20 

  



3 
 

Part 1: Classroom Practices 

Input session learning outcomes 

By the end of this input session, the participants will have been able to: 

✓ recall their knowledge of lesson planning. 

✓ understand how to prepare material. 

✓ demonstrate their knowledge of the importance of being punctual. 

✓ understand why there is a need for keeping some time before the commencement of a lesson. 

✓ understand how to make instructions easy for learners. 

✓ understand the basic ideas about presenting and focusing on the language.  

Warm-up: Classroom practice labyrinth 

Find your way out through good classroom practices. Start from the arrow. (5 minutes) 

 

 

 

 

 

 

 

 

 

 

 

 

 

Please do not move onto the next page until you finish the task 

Feedback on the next page  
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Warm-up feedback 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Commentary 1: About this warm-up task 

There is certainly no point in believing that this is the only way out of the labyrinth. Practices may 

slightly vary from teacher to teacher. But needless to say, at least the practices we have come out 

through are the most modern and effective ones in terms of learner involvement. Nowadays, emphasis 

is given to learner involvement in the learning process. We therefore need to implement ideas that 

successfully engage the learners and create a learner-centred environment in class.    

However, despite the fact that ‘lecturing’, one of the skipped practices above, is an old-fashioned way to 

focus on the language, this can be even communicative provided the teacher successfully engages the 

learners by allowing them to provide frequent input during the lesson.   
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Before teaching 

Preparation 

Your preparation involves: 

✓ having a lesson plan 

✓ preparing material in advance (worksheets) 

✓ being punctual (entering the classroom at least five minutes before the class starts). It helps you 

set up equipment in advance and put worksheets in order.  

Commentary 2: Lesson planning 

Your lesson plan includes the class profile, lesson aims (with clear learning outcomes), and anticipated 

problems before you design the main lesson plan showing the actual steps. Below is a lesson plan 

designed for teaching transactional 

speaking to a group of Turkish 

students.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Class profile 

Lesson aims 
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However detailed the above lesson plan is, you (as a busy teacher) may not have enough time to write 

such a thing. You may be interested in sometime written to the point or less time consuming. Truly, such 

lesson plans are used for teacher training purposes only, and therefore your real lesson plan is much 

shorter and written to the point, that only shows the actual steps. ….And after all, you are an 

‘experienced teacher’.  In this case, your PowerPoint can be a great lesson plan. This does show you the 

steps guiding you through the entire lesson and help you conduct your lesson without worrying about 

what to do after what.  

Anticipated problems  

Lesson plan steps  
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Lesson plan checklist 

 

✓ Warm-up  (5 minutes) 

✓ Prediction task (5 minutes) 

✓ Pre-teach vocabulary (10 minutes) 

✓ Listening task 1 (Gist)( 5 minutes) 

✓ Listening task 2 (Detail)(10 minutes) 

✓ Oral practices (10 minutes) 

✓ Feedback (5 minutes) 

The illustration on the right shows the first three slides of my 

PowerPoint I used in my listening 1 class. It is a good idea to be 

green and depend on technology. This definitely saves a lot of paper 

and makes your lesson colourful. If you really enjoy your work, 

designing your PowerPoint can be an interesting activity pushing 

you to a state of ‘flow’.      

Some of us, however, are never interested in using PowerPoint 

realizing that designing such a thing can be time-consuming as well 

since they are even a lot busier.  You may think of a checklist. This 

can be extremely useful in that you already have your worksheets 

ready. All you are doing is simply look at your checklist and let your 

students do the tasks accordingly.    

 

 

 

 

Your lesson plan can be shaped as follows (Designed at International House, Sydney, Australia). 
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(Note: 2 is not included) 
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Commentary 3: Preparing material 

If you use a textbook, you need to have a critical look at the tasks recommended in the syllabus just to 

make sure they are useful. Also see if they are interesting enough and of course culturally appropriate. 

If not, simply adapt provided that your modified version meets the learning outcomes.  

 

 

 

 

 

Commentary 4: Being punctual  

Here punctuality certainly does not mean showing up in the nick of time. The emphasis here is on 

showing up at least five minutes before the commencement of class. This helps you feel mentally 

relaxed before you start teaching. You have some time to prepare the equipment (e.g. computer, data 

projector). Having prepared the equipment, you need to make sure your worksheets are in order.  

 

 

  

Task in the course 

book 

Modified version of 

the task with the 

same content 

Adaptation 
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While teaching 

While teaching, you need to consider the following: 

✓ Giving instructions 

✓ Handling lessons 

✓ Using the whiteboard 

✓ The amount of L1 use 

Commentary 5: Giving instructions 

First of all our instructions should be simple, logical and clear. 

To improve instructions, we need to ‘be aware of our own instruction giving’. It is a good idea to ‘pre-

plan instructions analyzing them beforehand so as to give only essential information in simple, clear 

and sequence of sensible order’.  We also need to ‘separate instructions clearly’. While giving 

instructions to students, we have to ‘create silence beforehand and make eye contact’ with as many 

students as possible. More importantly, ‘demonstrate rather than explain whenever possible’. Having 

finished giving instructions, a teacher needs to ask ‘Instruction Checking Questions (ICQ), not by saying 

“Do you understand?”’.  (Scrivener, 2005)  

 

Commentary 6: Handling lessons 

Your teaching method is Principled Eclecticism and approach is learner-centred. 

What you do in class: 

✓ Asking students to work in groups/pairs 

✓ Elicitation 

✓ Concept checking 

✓ Controlled L1 use 

✓ Effective feedback 

 

In class, you may present or focus on the language in one of the following ways. The stars (*) indicate 

my personal rating of these teaching paradigms.  

✓ PPP (Presentation-practice-production) **  

✓ Directly from the course book ** 

✓ Lecturing * 

✓ Through a situation *** 

✓ Guided Discovery ***** 

✓ Test-teach-test ***** 
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PPP is “a procedure used in traditional British-based language teaching methodology which refers to 

three stages in a language lesson, particularly one that is grammar-based” (Richards and Schmidt, 2010). 

Teaching directly from the course book is a common practice. In this case the teacher does not have to 

work hard in advance. Most of the course books have well-sequenced tasks that make you follow a 

particular lesson plan automatically. Still, the main issue is the suitability or appropriateness of the tasks 

in those course books.     

Lecturing is my least liked method. This makes the learners passive. Apparently, your students are 

listening to you, but in reality they may be daydreaming. Moreover, lecturing makes you speak a lot, 

which may harm your voice (Your valuable asset). However, lecturing may be very effective provided 

that it includes frequent elicitation and learner input.    

Sometimes, the teacher creates a situation that covers the language focus. This can make concepts 

easier for the students.   

Guided Discovery is “an inductive teaching technique in which the teacher provides examples of a target 

language item and then guides the students to work out the meaning or underlying rules for 

themselves” (Richards and Schmidt, 2010). For example, you may give your students a text (a passage or 

a conversation) from which you ask them find out expressions that indicate future time.   

Test-teach-test is “an approach to teaching where students first do an activity without teacher support 

(the first Test) to see how well they know a target item. The teacher then presents the new learning 

item (Teach), then asks the students to carry out another task to assess their learning (the second 

Test)”(Richards and Schmidt, 2010). 

 

Commentary 7: Using the whiteboard  

A teacher may use it for classroom management purposes, as a teaching tool and for recording student 

input. (Dobbs, 2001) 

 

  

Group A: 

Ali Al Shehri – lead the 

discussion 

Khalid Al Qahtani – record 

Jaber Al Qarni – report  

 

Group B: 

… 

… 

… 
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A teacher may let his/her student use the whiteboard for them to respond to teacher prompts or let 

them use it spontaneously. (Dobbs, 2001)  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Commentary 8: The amount of L1 use  

It is better to avoid using L1 in class if possible. It means controlled or judicious use of L1 can make a 

learner-friendly environment. In the case of abstract ideas or difficult lexical items (when concept 

checking fails), it is a good idea to nominate a fast learner to translate them.  

However, frequent L1 use may affect learners’ cognitive development. Students, along with the 

improvement of four skills, should be able to ‘think in English’ as well. Creating an English environment 

in class can greatly pay off.  
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How to improve practices  

You may carry out self-monitoring 

 

Commentary 9: Self-monitoring 

While doing this, focus on the following: 

 

▪ Classroom management 

▪ Teacher-student interaction 

▪ Grouping 

▪ Structuring 

▪ Tasks 

▪ Teaching resources 

▪ Classroom interaction 

▪ Opportunities for speaking 

▪ Quality of input 

▪ Communicativeness 

▪ Questions 

▪ Feedback 

 

(Richards, 1990) 
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Part 2: Testing 

Input session learning outcomes 

By the end of this input session, the participants will have been able to: 

✓ understand what to consider before designing a test. 

✓ demonstrate clear understanding of test designing. 

✓ understand the importance of proofreading after the test in finalized. 

✓ understand how to avoid exam designing stress. 

✓ understand what to do to help students become used to exam situations. 

 

Before designing a test 

Commentary 10: What to consider before designing a test   

We must remember that the test should: 

✓ be properly aligned with the learning outcomes. 

✓ include sufficient tasks with variety (provided they can be 

completed with the time allotted)   

✓ meet the testing criteria (validity, reliability, practicality and 

backwash) 

 

You may be interested in reading the following book. 

Huges, A. 2003. Testing for Language Teachers. Cambridge: Cambridge 

University Press   

While designing a test 

Commentary 11: What to remember while designing a test 

We should make sure … 

✓ the instructions are clear and easy to understand. 

✓ there are example answers (not always, sometimes for 

objective questions). 

✓ the key words in the instructions are underlined or in 

bold type.   

✓ there is enough space for answering.  

✓ there is consistency in numbering.  
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When the test is finalized  

Commentary 12: Proofreading  

You should get your test proofread by someone else. It is necessary because typos are usually left 

unnoticed by the writer. In this case the writer is the test designer. Naturally he/she is unlikely to 

proofread his or her own work properly. In this case, there is a need for a proofreader.  

You must print it out for proofreading.  

 

What if …..? 

Task 1: Is designing a test stressful? What would you do in the following case? Or what should 

you have done?  

 

 

 

 

 

 

 

 

 

 

 

 

Work with a partner and write down a possible solution to this kind of stress. 

 

Feedback on the next page    

 

I’m sorry, I’m very busy now! I 

don’t want to see anything. I’m 

working on a test. …Day after 

tomorrow is the test!  

 

Excuse me, 

Jack I’d like to 

show you 

something in 

this book. 

Could you…  

 

Ok,….awfully 

sorry! 
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Task 1: feedback 

You could have done the following ‘during the course’ (not just before the test)  

✓ Create a test template in advance. 

✓ Design a task just after each lesson. 

✓ Insert the task into the template. 
✓ Keep on doing the same whenever you finish a lesson. 

 

 

 

Eventually you will discover that the test is ready!  
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Task 2: No proofreader is around!  

 

Work with a partner and write down a possible solution to this problem. 

 

 

Feedback on the next page  

 

 

 

Task 3: Students do not understand the questions during the test! You are tired of their 

questions.  

 

 

 

 

 

 
 

  

 

 

 

 

 

 

 

Work with a partner and write down a possible solution to this problem. 

 

Feedback on page 19 

  

I have a question. What should 

I do about it?  

How can I answer? 

Excuse me Dr.! …. 

 

I also have a 

question. Do I have 

to write full 

sentences or not? 

? 
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Task 2 feedback 

Pretend to be a student and take the exam! 

How does it help? 

✓ You can gauge the time the test takes more accurately and precisely. 

✓ You can have a more critical look at your test. 

 

 

Go back 
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✓ Warm-up  (5 minutes) 
✓ Prediction task (5 minutes) 
✓ Pre-teach vocabulary (10 minutes) 
✓ Listening task 1 ( 10 minutes) 
✓ Listening task 2 ( 10 minutes) 
✓ Exam training 
✓ Feedback 

Task 3 feedback  

Provide your students with exam training in every lesson.  

How does it help? 

✓ Students get used to real exam situation. 

✓ The exam phobia among students gradually wears off.   

✓ You can take a break while teaching. 

 

Add a five-minute exam training session to each of your lesson.  

 

 

 

 

  Exam training!  
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Conclusion 

“Practising professionalism is a burden unless you enjoy your profession” 

“Your profession is a burden if you do not practise professionalism” 
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